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Advocating for the Arts- Just Do It!
Planning lessons is an essential aspect of teaching. Incorporating advocacy into that planning is equally important. Overcoming barriers, personal or professional, to ensure that this happens presents challenges; however, the outcome is well worth the effort.   By making advocacy imbedded into the creation of a great art program the position of the arts in education is strengthened.   Art educators must actively and persistently strive to establish and expand the perception of the visual arts in the schools as an accepted, vital, component of a quality education.  The goal of this paper is to provide an entry point for art teachers in getting past the barriers that can keep them from acting as advocators, and to provide a plan of action that includes ideology and methodology as a base to build on.   As the Nike commercial says, “Just do it!”      
 The call for art teachers to advocate for their program is not a new one. Ed Jacamo, a professor of art education at Alma College devoted several class assignments in 1976 to having each student develop a strong core philosophy on the value of art education. His intent in warning his students that  there would be times when each would have to fight for the art program was not meant to scare them away from the path but to provide a clear picture of what pitfalls or bumps may lay ahead. 
      Art education professionals, speaking about their work experiences, clearly indicate that those bumps have been a part of each of their journeys. These experiences reinforce the belief that part of good art education is being ready to defend and promote your program with solid research and informed opinion.  But in addition to that it must be a part of the job to actively gather allies by reaching out to explain these values to those who may be ignorant or ambivalent about the value of keeping the arts strong in the schools.  Art teachers have another classroom beyond their young students.  It is filled with staff members, school administration, parents and community members.  The name of the class is Advocacy for the Arts 101. 
In 1987 Phillip Dunn wrote that “if school art is to do more than merely survive in our society then it is the responsibility of art educators to insure that our society fully understands and appreciates its’ worth.  Art educators, therefore, must become not only teachers of art, but also promoters of art.” (Dunn, 1987).   Dr. John Michael Gray declares in the National Art Education Association Advocacy Tool Kit that we must justify and explain our program and that “…we all too frequently assume that everyone knows what we are doing and knows why we are doing it.”  This is, by his experience, frequently not the case. (Gray, 1999)   These messages support the need for art teachers to look for and use opportunities to make the case for their arts programs and let people know about all the wonderful ways students are learning beyond the art room door. While the staff and parents may know that the art work in the hall looks great they probably do not know all that went into the creation and what lessons were learned.  Art teachers ignore potential allies if they assume knowledge on the part of staff, parents or administration.  James Michener entreated the people of his nation to ”encourage the public to support art programs in schools…and establish the image of a nation that loves and respects the arts, for that is one of the hallmarks of a first rate civilization.”(Michener, 1996)
Barriers that prevent action:

Even as art educators recognize and agree that advocacy action is needed, they are still often stuck in neutral overwhelmed by barriers that prevent them from acting.  Identifying the barriers can be the first step to tearing them down.
         The work day of an art educator is filled with the ever constant business of teaching students and building a great art program. This is the prime objective. It is easy to be convinced that life is just too busy to take on the extra assignment of advocating but that way of thinking must be the first barrier to break down.  Art advocacy is not a task that can be accomplished well in small hit and miss actions and it will surely not be successful if we wait until our programs are in crisis mode.  Strong and successful art advocacy must be imbedded within the philosophy… and it must be an ongoing plan. (Black,1999)   Setting attainable advocacy goals and then writing them in the teacher plan book giving them equal priority as getting to staff meetings or being prepared for class will insure a degree of success that can then be built on. 
Start small by making attainable goals such as: reading one advocacy article, book or web site a month; developing an assignment with students that deals with the issue of valuing the arts or making a small presentation at a staff meeting.  Starting small is still a start.
      Many issues have art educators circling the wagons and desperately trying to defend their positions.  Many schools either still have, or are moving their arts teacher to carts as local budgets shrink and student numbers increase. Some schools in Ohio have never had an art specialist. It has not been seen as important. Funding is a fundamental problem at local, state and national level and the arts, seen as a frill, are the first to go when a budget crisis is upon us.  These are really scary and very personal issues when you are in arts education. 
The fear that can be generated by these issues can make art teachers feel isolated and ineffective.  These fears can become a barrier.  Bemoaning the situation and talking about how “they” do not understand often becomes a comfortable way to just stick heads in the sand and hide. The alternative is more effective and that is to get off the defense and join the offensive team out there working for change. Advocating for the arts will help secure a valued place for the arts in public education but first there is the need to break through the barrier of fear built up in the mind.
   The final barrier surfaces when teachers begin to look at the available information on arts advocacy. The amount of material available on the subject is wonderful because it clearly shows that there are people and organizations that can provide help but the amount of information can also make it hard to tackle!  If a person desires to educate themselves on the subject of arts advocacy and enters that in a Google search there are 5,190,000 hits. Narrowing the subject to visual arts advocacy there are still 570,000 to sort through.  To just review the research done on the arts in education you’ll have a choice of 69,100,000 web sites. There are also many books and journals on the subject and new ones appear each year. This is daunting and formidable and can be a barrier to beginning the task.  And yet by doing even a small part there is so much to be gained.  Plan how to achieve goals, have no fear and embrace the ideal that it’s a priority and requisite to advocate for the arts.

Ways to begin:
Some success in reaching out to a targeted audience of students, staff, administration, board members or community members can be met rather simply by taking what is already done with children combined with an awareness of the advocacy goals. An online checklist for art teachers provides suggestions for promoting the visual arts such as verbally closing a lesson with students by asking key questions learned during the day when teachers pick up their class at the door so that colleagues are educated too. (Mayton, 2005) Reading the checklist allows each teacher to find ways to a personalized plan.   In addition to these ideas, many teachers have created their own teacher websites to communicate with students, parents and community by publishing student work, announcing arts events and posting favorite advocacy quotations. Administrators and parents are very impressed when teachers have student work accepted in local and state art shows.  The Ohio Art Education Association has student shows open to art teachers and it is fairly simple to get work accepted.  The rules and deadlines are available on their web site. (OAEA, 2005)  Museums occasionally host student art work displays.  Magazines and newspapers will often have opportunities for students to submit art work.   
 A basic tool to begin to enlighten and educate the target advocacy classroom of students, parents, staff, administration and community is display student art work as much as possible in as many places as possible. Showcase the excellent work done by students taking care to present a professional appearance in an eye catching way.  Taking this a step further, instead of displaying the student art work gallery style, give equal attention and space in showing what went into the creation of the work.  The purpose of the display can be expanded beyond a surface decoration of great student artwork so that viewers walk away with some understanding of the depth of knowledge, creativity and talent that forms the foundation of the student learning. (Bass, Eisner & Hanson et al., 1997).   The halls and walkways of Worthington Kilbourne High School in Columbus, Ohio were used as a tool to complement the curriculum and featured art reproductions from the world’s greatest museums.  Each hallway had a theme and featured great masterpieces from contemporary artists to old masters.  Students passed by the works on their way to classes.   The halls become a teaching tool and personal enrichment experience. (Lindsay, 2001).  Creating public or community art could be a way to draw attention to the program in a positive way.  Having school and district arts show to bring an audience in to view student work is an important first step in creating a great art program.  Using videos showing students working or power point presentations could add extra interest.  Some teachers have had great parent turnout for art shows by getting community volunteers to host a craft class or demonstration.  Develop ways to clearly show the important things that students learn through art. Becoming visible to the community is one of the suggested steps towards beginning advocacy. (California Alliance for Arts Education, CAAE, 2005).
     There is more and more being written on the arts being valuable and even essential to education and one goal should be to become familiar with these studies. Knowing the facts and being able to articulate the benefits are also steps in advocating. (CAAE, 2005) Using the information contained in studies published by professional organizations lends credibility and authority making it a valuable tool in a persuasive argument.  A particular uplifting series of articles available online through Northwest Regional Educational Laboratory is worth reading and using excerpts from as a tool. The entire issue of Northwest Education examines the research on the benefits of students studying and performing the arts. According to the panel of experts brought together to dialog on the issue, a complete education must involve the arts. “It takes parents, legislators, business partners, teachers and students to say that we will not accept a minimum education and without the arts, it is not complete.” (Canada, 2001)  Jerald Ross, the Director of the National Arts Education Research Center of New York University  states that there are indicators in the research on the brain that the left brain knows what the right is doing and vice versa.  “All the evidence points to a relationship between the arts and other academic disciplines, that is clear and compelling, indicating to both fields that one cannot really flourish without the influence of the other.”  (Ross, 1999)  More research is showing that not only are the arts important in and of themselves but that all learning, all subjects are co dependent in the education of our youth. Through the continuing research art educators will have the ability to make a strong case that the arts are so essential and basic that cutting the program would be just as ridiculous as cutting reading or math.  One new book on arts advocacy takes a stand that the arts play a critical role in developing thought across all areas of content knowledge and explicitly connects arts education to all other school subject areas.  The various authors included in the book express the urgent need to reinvest resources and develop policies that recognize the arts as a powerful engine for effective whole-school improvement.   The arts are not an add-on, or a “finishing school” touch but central to the core mission and responsibility in educating the next generation. (Rabkin & Redmond, eds., 2004).
 Joining professional organizations such as The National Art Education Association (NAEA) and the Ohio Art Education Association (OAEA) or creating any kind of partnership with fellow art educators provides multiple benefits.  Get involved in OAEA and NAEA. Attending their conferences, and doing workshops or presentations for peers in art education acts as a powerful statement to administration on the professionalism of art teachers who do them.  Being involved also provides a connection to a strong supportive team already advocating for the arts.
The NAEA web site has useful information on advocacy strategies and research so it can be used as a one stop shopping experience giving teachers great resources to use as tools in reaching advocacy goals.  Members also reap the benefit of receiving professional development opportunities and the Art Education Journal with articles on current issues in art education. (NAEA, 2005)

         Exploring a sampling of professional organizations web sites provides the reader with summaries, links or complete reports on the research that has been done on the value of the arts in education. One study frequently quoted on multiple sites is the Champions of Change report which is available on line and publishes the primary source report of their research on the arts in education. (Fiske, 1999)  These documents would be useful to print out or save in some form to provide a reference to check when asked what the research says or where to find the contextual information for the quotes used in advocacy web sites.  The Colorado Alliance for Arts Education provides an annotated Advocacy Resource page listing articles, books, and videos that can provide the arts advocator with many avenues to explore.(The Colorado Alliance for Arts Education,2005)  One of the best annotated compilations of available research can be found at the Americans for the Arts site. (Americans for the Arts, 2005)
 
The California Alliance for Arts Education, (CAAE) has a power point presentation for use in advocacy that can be modified to use in any state.  By visiting this site you can download a presentation that can be used immediately.  They have done the work for you. (CAAE, 2005)  A second choice is the Kansas Art Education Association (KAEA) site which has an Advocacy Presentation entitled “Why Arts?”(KAEA, 2005)  These sites will minimally give the art teacher a beginning point in starting a presentation for staff, board members or parents.

 Teachers know that developing lessons that are centered around the interests of the students immediately grabs their attention because they begin with what engages them. Using that principle in application to arts advocacy to engage a particular audience can be effective.  In a dialog with an administrator for example, the issue of Principal Leadership which devotes an entire issue to exploring the value of the arts in education could be more influential because of the association with their area of experience. (Principal Leadership, November, 2001)  There are many worthwhile messages in the articles such as the call for principals to take the stand to prepare students for life long success instead of succumbing to the “narcotic of short term test scores fixes.” (Jenson, p. 15) In another article Sherry Dunn writes that “the true nature of the arts in education is growth and challenge, achievement and excellence.”  (Dunn, p. 20).  Parts of the articles could be copied or paraphrased and slipped into the office mailbox. 

In talking to Board Members or Community leaders a relevant resource of persuasive language that shows the benefits of the arts might be the Business Committee for the Arts site founded in 1967 by David Rockefeller.  This group of business professionals operates under the ideals that the arts are essential to the quality of life in a community, a critical component in K-12 education, good for business and affirm and celebrate who we are. Quotes by prominent business people, statesmen and artists are listed on this site. (Business Committee for the Arts, BCA, 2005)  
As teachers begin to expand their advocacy efforts to include all target audiences other web sites, journals and books that speak specifically to parents, community and government are readily available.

Marketing:
 An important part of achieving success with art advocacy goals is to plan methods, and marketing strategies to sell the advocacy message. In addition to developing great student displays, joining art professional organizations, reading and using arts advocacy articles and quotes or using ideas listed in the checklist, develop fun, persistent and meaningful ways to get the message out. Take shorter quotes and type them out in a single line in a small font and then attach them to Hershey KISS candies or put them inside fortune cookies and leave on the tables at staff meetings.  Wrap up meaningful messages glued to student art work and hand them at board meetings or use in a display.  Choice arts advocacy messages can be printed out onto memo pads, note cards or t shirts and given as gifts.  Decorating the grocery bags from a local store with drawings of how art adds enjoyment to life gets your message to the community members.  Hang quotes from the ceiling in the hall so that students, staff and visitors read sections as they walk down the hall. Put up a display showing a look at what the world would be like with no choices available in architecture, jewelry, or cars. Bribe a fellow teacher into using the advocacy quotes as a writing prompt for students by watching the homeroom class for a period of time and then put the student writing in the school newsletter. Decorate the door of your art room like a game show entitled “What’s Behind Door Number 6” with flashing lights, photos, lesson plans and fun quotes for staff, students and parents to read and make sure to include an open invitation to just come in and see what’s going on.  In conclusion, look for every opportunity to teach students in the advocacy class. Plan it.  Implement the plans.  Just do it!
Conclusion:
 Art educators can begin to make a difference by deciding to make advocacy imbedded into their philosophy and planning, and then persuading other art educators to do the same. It is possible that by reaching out to educate the target audiences to convince them to defend and support the arts in public schools, the result will be an improved work environment and morale because the ongoing effort has provided a higher awareness of the value of arts education. If art teachers find ways to get past the barriers that keep them from acting and implement advocacy strategies that effect change and draw allies to the cause, sharing the success stories with peers may get more art educators on the band wagon.   In 1987 Phillip Dunn wrote that when looking at the history of American public education there appears to be a cyclical nature to when education becomes a high priority on the public agenda occurring every twenty years or so and that during the five year period following this awakening, great changes can be implemented in the way our educational system operates.  1987 + 20= 2007.  It would appear to be a fortuitous time to begin. (Dunn,1987)  
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