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Problem Statement:  
The purpose of this research is to explore ways in which contemporary artists who have developed a vision beyond observational representation find or form ideas for their work to explore if answers revealed through the research would help to inform more meaningful curriculum for students connecting to their interests, beliefs and experiences.
Introduction:
In a previous class I had taken on a study of contemporary art.  I felt that much of the art currently being made could hold significant fascination with students and began to include more contemporary art in existing lessons.  The level of involvement by my elementary art students clearly showed an interest on their part.  Their enthusiasm for things new and unique sparked many comments, questions and reactions.   This led to the development of new curriculum that centered on things such as using digital photography to do a “self portrait” or simply adding contemporary art work as part of the exploratory introductions. As a result of this enthusiasm exhibited by students, and exposure on my part to artists exploring a plethora of compelling ideas, and emotions I began to explore ways in which students could explore their own ideas in art class. I also began to work on imagery that connected to my own fascination with world culture forms and how and why this research influenced my own art.  So as a result of all of this, what I was interested in finding out through this study were ways and methods I could use with students that would parallel what adult artists do in deciding what to pursue in their life work.   Would this kind of approach add excitement and a depth of involvement for all of my students as it had for me? What value is there in exploring lessons that move beyond skill in technique or representation of what is seen?  What are ways that this can be effectively integrated into curriculum?  Should this be a fundamental part of our pedagogy in art education?  
     After formulating questions that would help discover many factors involved in how artists choose what to express in their art I found 8 artist participants willing to be a part of the study.  After transcribing and analyzing the results a certain hierarchy and process began to emerge demonstrated in their words and art work.  First it was evident that the people who influenced and helped these artists throughout their life were often those who exemplified effective teaching traits and in particular were very aware of a pedagogy embracing the development of each individual by tapping into their interests and talents. Furthermore, each artist contributed, through narrative of their creative process, a collective illustrative picture of commonality among participants of process connected to Creativity theory. This informed ways to communicate effective strategies in helping students understand their own possible roles in pursing personal creative ideas. Creative exploration can have value for all students in addition to the value it has for the artist. Commonalities such as the hard work and subsequent bliss and joy in creating art were illuminated as they talked about their work. But when did they first begin to know that visual art expression was something they would pursue?  What inspired them to choose this as a life goal? Why are expressing ideas, emotion and observation of life important to artists?  They have found somewhere within them the ambition and reason to “get in the game.”  Can we find ways, gleaned from the narrative accounts of artists to motivate student engagement in exploring visual expression and get them in the game?    It also occurs to me that we can also use illustrative examples of artists  product and process to elevate the arts  as clearly as using the NBA as a goal for young basketball players is done in athletics.  I have heroes in the art world as an artist but have too infrequently communicated   my awe and admiration and why they are heroes and perhaps missed a very real opportunity to advocate and elevate the importance of art in all of our lives.   In addition, each participant contributed their own unique voice that spoke of “truths” from their experiences inspiring many possibilities that could inform curriculum in profound ways.    In the end, as a part of this research, I was inspired to find ways to be even more a part of the dialog involved in being an artist myself.   Each of these inspiring people not only taught me about ways to help my students but reiterated, emphasized and validated the importance for the artist educator to be first and foremost involved in the discipline and to pursue their own creative self expression as profoundly and deeply as life allows. And ultimately that is what defines meaning for the artists.  We find something worthy of study.  The study is personal, passionate and visual.  So in researching art that goes beyond aesthetics I’ve come to see that all art, if the artist is in it, is meaningful.  Looking at art – the long look, the wide and deep look, the passing glance, art of various categories, meanings, sizes, styles, formats, ugly or beautiful, can be exciting and invigorating to the eye, heart and mind.  Maybe what ultimately matters is that the artist skillfully puts in front of them and their audience that which he believes in enough to labor on it, worship it and display it for your criticism.  As artists we are engaged in a fascinating study of a subject as vast as humanity allows so in teaching art I intend to let my students into that world however and whenever I can.  I have many questions.  This study let me talk for a time with people who are heroic to me because they do something I am so passionately involved in as well.  I will be out there looking for more conversation whether it is by words or by viewing more art because this has been a deep and meaningful experience and I want more.
Methodology:

Participants: 
The process of finding applicable artist subjects for the study began with who I already knew and then was expanded by one of the participants generously sending letters out to artists she knew who might be willing to be involved in the project. So a referral methodology gave me a way to find suitable participants.  Two additional respondents were gleaned from the response to her letters and one further person was willing and eager to participate but I chose not to interview her due to time constraints. I also sent out letters through galleries to artists I found in contemporary books or on the internet.  One respondent called well after the initial interviews were done and rather than not talking with him at all he became a source for validation. I think his role, that of a mirror for truths will be one thing that as time allows I will seek out by talking about these things with other teachers, artists and students.  The paper may be done but the study is not.   The response was gratifying in many ways but what was most impressive was the way in which people were willing to share their time and thoughts in such a personal and informative way. One of the participants, as he was sharing his thoughts with me, said that “It’s also interesting and that’s why I’m having so much fun talking with you and probably the only reason I like teaching and lecturing is that we engage ourselves in an activity that is primarily non verbal!  What I love is going to a work of art that might be empty of image description, anything recognizable and yet to be able to engage in a conversation with someone about that piece- it’s just what it’s all about for me.  It solicits a response that’s so connected to just…living! “

      There is a strong feeling of gratitude and responsibility for the gift of their time which adds further dedication to the process. 
     In selecting subjects for the study the initial purpose was to find artists who had been working over a long space of time and whose work exhibited meaning beyond aesthetics.  The reason for this artificially bonded representation was to explore ways of making art, and teaching students to make art going beyond formal considerations. The resulting subject pool for this study exhibits a wide range of characteristics that is adequate for an exploratory case study but perhaps is not as fully defined as one whose purpose would be to prove or validate a specific theory.   In choosing older adult artists I felt that a certain maturity would provide a level of reflective perspective allowing them to look back on their experiences both as a student and an artist and the growth and changes that occurred over the time span of their lives. This did prove to be valid in those I interviewed. Time did illuminate ways in which youth had influenced their artistic growth or choices.  There were often words such as: 
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 “ I can explain it better now.” ….and so early on I was interested in making art but I was also interested in being human and being a part of a contemporary society and… I am certain I articulate it now better than I did then but I was feeling it and I was aware of it.”
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 “And I’m sitting here now, I’m now in my mid 50’s and I’m just now realizing how much that (his progressive high school) prepared me for where I am right now.” 
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     “And  20 years down the road, it was the other experience that was primary for me and that’s allowed me to grow and change and my work is still all about ideas but my process and my sort of intuitive trust of how you make decisions as an artist has come back to the work that was more observational.”  

   However the eventual age span of the group included one person who was significantly younger than the rest.  She provided additional insights into the process whereby our journeys and life stories deepen over time and yet are clearly relevant early in a career and provided insights into new forms of expression used by an artist of a more current contemporary generation.  I will say to the reader that I was born in 1956 and so that might have influenced a bias on my part to believe that age would be a benefit!    
Interviews:
     I interviewed 7 artists in semi structured interviews with each interview ranging from 45 minutes to 2 hours in length addressing 16 questions. There is a cast of characters in the appendix that may be useful to know about at this time in the discourse as it will provide the reader with a general description of the participants and may help to discern personality in the voices included in analysis.  

All interviews were tape recorded and appropriate permission forms were collected.  Two of the interviews were done face to face in a prearranged space of the participants choosing.   The others were tape recorded phone conversations as the participants were from places too far away to travel to within the time frame of the study. 
Formulating Questions:
.    In formulating questions my intent was to discover where they found inspiration, what inspired them in their own art throughout their lives, how the process evolved as they explored a series of ideas and why and how certain art created by the participants was particularly significant and meaningful to them.  Many things influenced the development of the scripted interview for the study.  Some of the questions came about by personal reflection on childhood and school experiences.    One book that contained analysis of a quantitative study which asked 50 outstanding professional artists who worked in one of 7 categories of art such as painting, ceramics, or sculpture, questions that addressed art production was very influential to my scripted interview. (Michaels, 1970) The questions were answered simply with “Yes, Usually” or “No, Usually”. One of the first questions in the study was “Do you feel your childhood had an effect upon your art work?”  85.09 % said “yes, usually” but it did not explain whether it was a positive or negative effect and how childhood influenced them. Many of these questions are favorable subjects for their own ethnographic study.  So some of the questions in the book that were particularly slanted to ways in which artists form ideas became a part of the interview.  
 Although all questions provided great insights and useful information, having 16 questions made for a long, arduous process in transcribing the interviews wherein 7 was nearly impossible   As a result, the experience clearly demonstrated  that in ethnographic research, it is very beneficial to spend time developing a carefully constructed list of questions that address the purpose of the study in such a way as to provide enough information or to know a stenographer or typist who owes you a favor! The other option would be to narrow the scope of the questions significantly and then speak to a larger pool of applicants.   In addition, more experience in interviewing participants would possibly lead to more succinct responses.  I have no regrets about the long list of questions because I enjoyed and learned things from all of the responses but in any future ethnographic endeavors these lessons will inform the structure and design of the study. 
Research Analysis Methods:
          In the ongoing process involved in ethnographic research I found the idea of hermeneutics most valuable.  It was a circular process beginning with the initial development of a topic to research. As each interview was conducted over a space of time the response would prompt personal reflection, and inspire relevant applications to curriculum. There was a struggle to make sense of all of these words that eventually led to illumination. Hard work, time for reflection, research, jumping over walls or obstacles, excitement and enthusiasm for the subject kept me constantly circling until it began to make a certain sense.  
 Review of literature:
Pedagogy: 
In a study published in Bruner (1970) observed that artists were not involved in the development of curriculum when, as professionals at the forefront of their disciplines they might be in a position to make the greatest contribution and that artists would definitely be a trustworthy voice in speaking of what had relevance and influence in their development. Can we still learn valuable pedagogy and practice by discussions with artists? This study focused on that question and I found significant reasons to believe that the answer is an emphatic yes.  A shift or expansion of my own pedagogy was one of the lasting benefits of this research.  This expanded belief structure has had impacts on my curriculum already. 
    The Ohio state standards for Art are a clear result of ongoing progressive change in pedagogy in the way we are encouraged to explore why man creates.  Section IV:  Valuing the Arts and Aesthetic Reflection, (07)  has particular relevance to the exploration of ideas and personal meaning where teachers are directed to explore with their students reasons for making art, forming and verbalizing opinions of artworks and describing how art reflects the beliefs, attitudes and traditions of the artist or culture. This is nothing new.  In a study done in 1955 it is noted that effective teachers employ highly individualized instructional procedures for extensive student freedom, through respect for student ideas, and individual styles, or an offering of special individual assignments.
( Gunn,1955)   In a study asking college art students conditions provided by effective teachers done in 1961 it was concluded that the emphasis should be on the creative process and not the final product and that stimulation which drew upon their own experiences was valued. (Edmonston, 1961)
      But more recently one study concluded that art teachers still devalue intensive investigation of meaning in student artwork ( Elkins, 2001) Is this true?  Some people believe it is.  If it is true, as stated by a recent researcher, that art teachers do not always teach for or acknowledge meaningful content but rather focus on technical, formal and perceptual considerations then she suggests that perhaps we need to shift our pedagogy and pursue self expression as a fundamental component of teaching.  (Hafeli,2002)  In looking at words spoken by other effective teachers across multiple disciplines there is validity in this belief heard in their reflection on teaching success and philosophy leading to it.  A history teacher notes that “the instructor’s job is to remember that a big class is not just a sea of faces, but a group of individuals with different backgrounds, interests and enthusiasms.” (Friedrichs,2001) A nursing instructor observes that “students seem to learn best when their curiosity is engaged and they can feel the link between the material and their own past, present or future lives.  Given this, good teaching is about fostering curiosity.  It is about finding, fueling, and firing up links and creating experience within and between learners. “(Green,2001) 

    This was firmly confirmed by the study participants. If educators are to take the advice of artists as stated earlier, then the following words clearly show the importance of developing pedagogy that illuminates and elevates the personal interests and experiences of each individual student.
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 “…you’re planting seeds… Robert Irwin said that one of the greatest sins you could commit was to have ambition for somebody else’s mind where you’re going to try to have them do something that YOU should be doing yourself and I think that’s tricky for an art teacher but it’s worthwhile policing yourself. …. I think you can make quality work starting from anywhere and you build it from the ground up.  So I don’t think it’s a matter of locating what you should be doing and then figuring out a way to do it.  It’s about trying to recognize where you are and how you can enrich and extend and deepen it.  
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  “I think there are teachers who reinforce their own agenda, their own sense of what art is and through their way you would get praise (as a student).  A model that I more aspire to is to help each individual find their own sense of direction, be it technical, conceptual, historical, theoretical.  And how one does that is to have the teaching pedagogy to believe that’s something you want to do.  I have my own agenda and my own path in my own studio but it’s wanting to help others find that. … “When I’m talking with individual students (I direct them to) value their own abilities and skills both conceptually and formally and how one might continue to develop those abilities…and to be aware of the world around them and to allow the world around them, not only in art but in terms of politics and culture, to effect and be part of this dialog that they participate in as an artist…”
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        “…they may have a student that somehow seems less interested in actually following the assignment or putting a lot of effort in but don’t fail to explore and investigate what that person is thinking and feeling … and I truly believe that everyone has that capacity to be artistic…. My feeling is if everybody had the opportunity to be exposed to ALL of the art, everybody would find their own connection- it’s just that most people don’t have that exposure.”  
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     “We get to know students better than anyone else…because they are relaxed in our rooms, they’ll talk and communicate and if we’re going to help them express themselves then we have to have a sense of THEM... Oh I love teaching!”  
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    I would say – say to the student as little as possible.  That only when it really mattered.  I mean make sure – it’s very hard to key in- that’s the hard part- is to key in to who you’re dealing with-different personalities, because everybody is different and you have to treat them that way.  
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  “ try to marry that with the understanding of the individual and attempt to express what it means to be alive and to be human…..the classes I remember…he was really kind of feeling us out about what we saw and how we interpreted that, fairly progressive grade school at the time… I feel very fortunate…championed the individual... if you did display a certain amount of ability they pushed it in any direction they could so I felt totally free... I couldn’t get enough of it.”
Creativity Theory:  
    Ongoing study in creativity theory is also relevant in that it highlights the process whereby artists and other creative people pursue idea formation and inspiration.  It is clearly thought of as a process and possibly teachable.  “Artistic creativity can be thought of as an ongoing series of decisions and actions that are both purposeful and unpredictable…. It is both an individual and a social process during which materials, forms, and cultural conventions are fused with the artist’s personal history and emotions.  A range of multidimensional processes and concepts- including knowledge of the artistic concepts and traditions, creative thinking skills, and intrinsic motivation- are involved when a student is engaged in artistic creativity.  (Amabile, 1983)  The art room is, at its best a creative place. “Creativity is so fascinating (because) when we are involved in it we feel that we are living more fully than during the rest of life.  The excitement of the artist at the easel or the scientist in the lab comes close to the ideal fulfillment we all hope to get from life, and so rarely do.” (Csikszentmihaly, 1996)
I think that we can teach about this process just as we teach that red and yellow make orange.
Reflection and Analysis:
    One aspect I have been reflecting on and that was a part of the study from the start was whether or not it is possible to teach people to be artists.  Creative process can certainly have tremendous value and connecting to student interests can engage all students in valuable learning but in the end what makes a person an artist is personal and of the heart.  One college educator shares this belief as he says that “I don’t know if you can teach anyone how to be an artist.  I think you can expose them to ideas and help to bring them through different processes, to open themselves to ideas, to augment their behavior and thinking patterns to allow them to be curious about the world they live in, and to be problem solvers.  I have a genuine and radical idealism about what can happen in the classroom.  This is not speculative.  I have been teaching for fifteen years and I have observed this.  You can change the course of individual lives. “(Martinez, 2005)  
     It has been said that no picture was painted by just a brush!  It is the man behind the brush that counts.  We are not always aware as teachers who ultimately is, or will become an artist.  Although a student may display outstanding ability to draw it may be peripheral to what they truly value and choose to pursue in their life.  Although a student might display no real skills in drawing or representational art they may later find an interest, excel in design, or find excitement and motivation in exploring newer forms of art such as film or computer imagery.  So we are teaching many things for many reasons in the art room beyond helping artists but yet we can’t ignore that we can be one of the guiding forces in encouraging, inspiring and developing those who choose art as a part of their lives.  What is the nebulous beginning to a person defining themselves as an artist?  Sometimes it has always been a part of their life or emerged very soon in youth and sometimes it became a part of their lives later. I was interested in the ways the words reveal not only the degree of early interest but the support and identification by others.
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  “Art was always around, always around and encouraged… I always excelled in        those opportunities to express myself creatively….I don’t know but I had encouragement all along the way.  There was no way for me not to be an artist…. I just knew it had to be art, you know? “
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She was involved in art in school and her mother studied art in college and often set up her easel and painted in the kitchen.  Art was a part of high school studies and she made the decision at some point to study art in college.  Although she did not mention how she identified herself as an artist in her youth, art was mentioned with delight in creating puppets that are “still absolutely vital and visual” in her mind and that she would go to the art museum often with her mother because she was the “kid who loved most to go with her.” Later her mother observed her interest in “constructing things with material fiber and thread” and helped her find work in a studio weaving practice. 
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”I would come home at a very young age and go into my room and draw….I was very much concerned and rewarded by what I would call my observational skills.  I could communicate what I saw fairly well…. I mean I never thought I’d do anything but what I’m doing now.” 
[image: image13.png]


 “Even though I remember from probably kindergarten on it was sort of recognized that I had... an above average artistic talent, when I say above average I wasn’t thought to be a child prodigy, I mean to say that I was just above average….so I was not somebody that was locked away in my room drawing all the time…so when I look back ..I didn’t identify myself as an artist in my youth at all….everyone always told me I have an artists personality, artists temperament, whatever that means, it’s a bit of a cliché but I certainly recognized that it was true.  I did have that…I still do!”
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”We did have art.  I’m trying to remember the frequency.  It was a regular occurrence… it was…it was just ok.  It wasn’t this thing that I got really excited about, it was another thing that I did…I had a couple of things that started me in photography…7th grade camera club…it gave me some purpose in school beyond, you know, just being there taking in information.  I felt like I was going to do something…I had a distinct identity that I could do these things in photography.  Coupled to this, my father...he had made photographs and done amateur film making and so consequently I had support.”
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 Her mother was creative and her brother liked to draw but “ AS a focus of my time, most of our time as kids I spent out of doors…I would cut things up and do collage and it didn’t necessarily have any focus to it…anything I would have drawn would have been birthday cards or presents to grandma, craft things….I do remember when I did assignments maybe I would include drawings and things like that that would accompany them and I would receive praise for but not necessarily pushed into any sort of art area because it wasn’t a focus in school. In high school they were allowed to have majors and minors and she concentrated on art at that time.  She said that “it was a miracle that we both ended up in art” speaking of her brother and herself, and she felt behind her peers in college.
· “I was more into science and math as a kid.  I didn’t really get into art until 9th grade when I switched from being more science oriented to doing more art.  I guess my parents, my mom always liked what I was doing and was kind of an artist too, not professionally but she liked art.  I remember a high school art teacher saying to me that I shouldn’t stop making art because, if I did it would be, somehow it would not be fair to other people if I stopped making art and I thought that was a really nice way of saying I should keep doing it. “In High School she took a summer art course and she remembers “walking across the parking lot with all these people and thinking, alright!  I belong here!  I just felt like I belonged in that world more than any other world.- with other artists.” 
So what can I do to validate and encourage the talent I see?  Taking inspiration from artists interviewed I could encourage all teachers to nurture and encourage artistic talent.  Art teachers should not be and are not the only people with influence on the growing confidence and evident talents of students.  Parental support was such an obvious help and community is yet another venue to explore. So minimally are we communicating with the parents of our students to tell them about their child artistically?  I also feel that it is not enough to recognize talent in drawing but to expand that encouragement to include recognizing students who display strong creativity, a visually observant personality and young student artists of ambition and dedication to excellence. 

Analysis:
Being strong in the discipline- Art knowledge, skills and technique
The participants clearly communicated personal value in pursuing meaning in their own art work but in connection with that they also emphasized excellence in the discipline. You would clearly see both and often in the same sentence.  There is a very real value in teaching skills. Formal qualities can become building blocks to success in art.   If we take the following words as truth for us as well then it tells us the worth of pursuing all that you are through your art and the value of being skilled and knowlegable in the discipline. The content can be meaningful but you need the skills to execute the idea.   
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 “  I recall doing a lot of abstract work that I EASILY threw away because it didn’t mean anything to me, even though I had done it very well and was getting A’s in class…. Then I felt like, especially my last year, I was now making art work that was really connecting to me.” 
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” I’m taking my thoughts with me… but I was aware also of the spiritual dimension of the creative process.  I can explain it better now but I knew early on that there was, an artistic way of looking or a sensitive way of looking, not as apparent with everybody… but I’ve always had that ability to FEEL that this power, creative energy, this power within me that’s spiritually connected and that …I was blessed that it flows through me and I realize that it’s a special kind of thing… I can learn principles and elements of art, that part of it, but the part that’s the richest is the reservoir from which it comes… and that it was a gift to be able to express it to that degree…” 
….. “Sometimes I like the aspect of being able to take an idea or thought and see the different translation it takes when I change the media.  But the thought is there and then I can take joy and pleasure of the uniqueness that different techniques or media give.”   
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  “ As far as politics or issues I guess I’ve thought about that more lately and that started with a friend of mine who was doing a breast cancer benefit and she was looking for some art work to go along with the things she was putting together.  …but it has to do with food and the sharing of food and the thing that came into my head is not sitting down to a family dinner but how many people in the world go to bed hungry ..I started developing a piece; it will be about how many people go without.   
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  “I think loss has had an effect on my work.  I had a major loss…my mother died last summer and I think that it really changed the way that you work and you’re really trying to…. I don’t know... I think you’re really trying to understand what you’ve lost and in someway regain it but you can’t….. but you feel like something is missing and then you try to find it in your work. “ 
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  “ I think that the loss of my Dad in 1995 to cancer had a huge effect on work that I had sort of been doing but I started surfacing these large cloths with human hair and they were…really about mourning…it came from a very emotional place in myself to even make that work…. I’ve moved through that period of work but I would say that the loss of my father was a tremendous impetus to sort of keep in that mode of thinking about that issue of loss….”

…. Right now I’m working on a horizontal topography…where all the work …is made by line, either wire or thread, and it’s all formed in the structure through textile processes of knit, crochet, net, looping, and I have this whole…conceptual strategy or construction beyond what generates what it is I’m making ….”
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 “Other people choose to communicate in other forms but I’ve chosen visual and mostly things that are directly connected to my hands.  It does somewhat come into the fact that as I’m grown and matured intellectual aspects or conceptual aspects have become very much the bonding agent for what my hand does but I’m still connected equally to aspects of touch..”
.... I think they were, I guess my work has always been formal so I would say that I was trying to wrestle down what that meant. I was trying to; I wasn’t quite sure what I was about in terms of being an artist. But I was trying to get closer to that question being answered.  I was trying to figure out what values infused my work... what about me, which I think I try to teach my students that ultimately that’s all your work will be about- it will be about you!  It will be about what you care about, what drives your life, what you believe in…” 
Awe and admiration for the Artist: My Heroes!
A further goal in exploring the ways in which each artist finds ways to begin their art is to show the depth of thinking within visual art and to elevate the artist for awe and to show our students those possibilities for themselves either as the audience or the participant.  Some of my heroes are artists!  Art is complex and passionate.  It invites an emotional response.  

“The ideal artist is he who knows everything, feels everything, experiences everything, and retains his experience in a spirit of wonder and feeds upon it with creative lust.”  George Bellows

“What do you think an artist is?  An imbecile who has only his eyes if he is a painter or his ears if he is a musician?  On the contrary, he is at the same time a political being, constantly on the alert to the heart-rending, burning, or happy events of the world, molding himself in their likeness.” Pablo Picasso

“Stop sometimes and look into the stains of walls, or ashes of a fire, or clouds, or mud or like places-you may find marvelous ideas.”  Leonardo da Vinci

Many students have dreams based on what society elevates in awe.  Young children dream of the NBA, Broadway, American Idol, or Hollywood.  In art we have those names who are recognized as famous such as Picasso or Michelangelo but are we really doing enough to let our students know that art can be their dream too?  If we can speak about the complexities and joy in the lives of our heroes, (artists) then maybe we can change the way people think about art and elevate the value of it in the lives of our students.

    Heroes!  What wonderful words and yet even better to know the work. That is one of the frustrations of ethnographic research when you are talking to artists about their work.  It would mean more or minimally provide interest if you could also see the wide array of work done by just these 8 participants.  But there are already many clues as to identity and if you show the work then you might as well shout the names out.  But I have seen the work and that is an added benefit to getting out there and talking with your heroes.

The dialog- being involved in the conversation about art:
  Many of the participants shared a love and highly valued the continued “dialog” focusing on what is going on in art.  This can be a dialog with artists working today or artists or of the past. Get to know them all! You can have the conversation with yourself or you can share opinions with someone else.  Just be involved in the arts.  
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”…so I think I’m in this milieu where I’m constantly amid other artists and creative people and going to visiting artists lectures and keeping  up with the newest theories and histories and so if you think of art as a discourse, which I do, art is this conversation then at a certain point.  It’s not about just retreating to the garret and just making self-expressive work.  It’s not the kind of art that I’m involved in.  I’m very interested then in this community of dialog and discussion that exists within the community of art and artists that I’m a part of and a larger dialog which exists nationally and globally that’s brought to me through the internet, and through art magazines and conferences and books and journals so I think that’s a huge arena that’s very effecting to my continued interest in being an artist.”

Making art is great but it is also uplifting and inspiring to study and examine the art of others.  “Good” and “bad”, the art that attracts you and the art that repels or repulses you- it’s all of value as part of the conversation.  I heard this time and time again and just found myself wholeheartedly agreeing! 
Exposure:
It was fascinating to reflect on the diversity of opinions on various art works the participants saw and discussed in the narratives.  It appears that one person would be is in direct and utter conflict with another persons view and that if they ever met they would come to blows about it but then underneath it all you could see the commonality that would unite them in a common purpose and agreement-If you have a dedication to your discipline, are involved in the passionate hard work that comes from the heart of you and are purposely involved in the process then you’ll have more in common with another artist than what may not be the same.   The art that we make and the art that we see is personal in terms of it’s influence and purpose. It will speak to us.  What will speak to our students?  It’s all good if it informs and provokes and compels us to take a long look.
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   I remember distinctly that my first confrontation with Monet’s 
water lilies changed me forever- granted my relationship with him has changed since then but that effect will never be forgotten. But the single most important work of art that I saw in that institution that dates back PRIOR to high school I would have to say my ongoing love affair with the big black Clifford Still… every time I went to the institute I’d seek it out!  But I guess there was this rough and tumble, gritty almost totally sensory effect on me of these things that were, I don’t want to say crude, but at the time they FELT crude- they also felt HONEST and they also felt epic and they also felt beyond the reach of a mere human and that sort of reinforced some of the reasons that I felt at the time of why I wanted to be an artist! I wanted to do something that was … difficult… but…. Attainable- I wanted to do something that I could be happy doing but also be challenged to do it- I wanted the combination of these things to be in my life.

[image: image24.png]


 “We had encyclopedias and I remember there was this section on painting  ... and there was about fifteen pages which was a pretty long entry!  And I was very struck by the notion that imagery could have a place in that structure, you know, in the encyclopedia, reading about physics and science and religious figures and now I’m reading about artistic figures.  I was probably 7 years old… and saw a painting as something that was somehow potentially             important, something that would matter. ….and I remember particularly identifying with this child that was in a painting by Matisse, the piano lesson….but my exposure to stuff early on, it wasn’t about looking at painting and seeing it as being about skill, it was really sort of just trying to find some sort of connection that made sense and I identified with the idea that somebody could do something that was driven by their eyes and their ideas.  “
[image: image25.png]


 “seeing the Diego Rivera murals.”
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  “ the school that I went to, there were art works, prints and posters hanging in the school, throughout the school so I had these images around plus, there was the (art museum) on the hill that we could frequently go to.  I loved the Van Gogh’s. I could almost see the texture of the paint…Gustav Klimit, The Kiss, that was always fascinating…we had to do a book report in English and my first report was on Grandma Moses so I found her in a Readers Digest and the second one I did was on Van Gogh and the Potato Eaters…Kathe Kollwitz, she’s someone really used her art to speak about something really serious, and then, Francisco Goya’s Horrors of War and seeing this image in an art history book of this Italian shooting another Italian who was bound and gagged and Picasso’s Guernica of the bombing of that little…so I started to see that art could be more than pretty pictures!”
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 But I walked into this room that was lined with cherry paneling like a library…and the whole room was full up to my chest with motor oil, used motor oil and you walked onto this steel, I guess column.  There was like a little pathway that you could walk out into this room…I guess if you can imagine a 20 x 40 foot room filled with motor oil 5 feet deep! It even went into the closet.  I just walked in and the first thing you do is smell!  You’re surrounded by it!  Those are moments like that. 
[image: image28.png]


 “ it was the entire huge space that was painted black and you walked in amidst and through these hanging cords and ribbons that were filled with found stuffed animals and little speakers that were talking with us and just this hybridity of sound and objects and made things with little photographs and I think it was idiosyncratic, personal, quirky, sort of humor and content that was not immediately verbally describable, just a very powerful aesthetic.  
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   I think back in the 70’s there was a show in new York called Drawing Now…and it’s looked at as being a very powerful pivot point for many artists…and I would tell you when I saw that show in 1979 it was my first exposure to people like Richard Tuttle, Steven Rosenthal,…..I wasn’t scared, I wasn’t intimidated.  There was no negative influence from that body of work that I saw but what it did do though- it was one of those moments…where it totally did away with everything that I had ever done on my own..it seemed to be a point in time where the individual had to do something that was more connected to his personal experience…what I was so impressed with was that I couldn’t figure out how these people could live with their ability to perceive the world in such a different way than I as accustomed to. 
[image: image30.png]


 “I was heavily influenced by Jasper Johns, Robert Rauschenberg as a student.  I looked at them a lot and I found a sort of vocabulary with them.  It was about, again, a sort of cubism with space where you would have layers and layers of information that would show up.  And that legacy took me to a couple of people that were tough for me and some of the most important artists for me have been the ones that I have wrestled with.  Cezanne was one...and I’ve come to appreciate that in a Cezanne painting there is a sort of self consciousness about constructing a painting so that, if he was a fiction writer you’re always aware that he’s letting you know that he’s writing fiction so you’re conscious of that and at the same time there’s a real integrity about what he’s trying to get to and that kind of complexity appeals to me a lot.”
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   Robert Rosenthal:  “a dedicated minimalist.  They might be a microscopic view of a renaissance sky, it might be...they are so difficult to photograph- there might be one impulse mark in the middle of a big field and then there might not be anything else but a pencil mark that’s been erased, like a whisper image of that process in the making.  He’s not a lyrical abstractionist but more of an atmospheric abstractionist, versus a hard edge or geometric abstractionists.” 
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 “So I look at a lot of 17th century art in particular and I go back to this distinction between painterly paintings and linear painting that comes out of Venice and Florence so Titian is somebody who I’m spending a good part of my life trying to understand and look at…and Titian paintings can be quite ugly in their details and course but there’s a certain kind of authority that they have in terms of how they are painted that becomes vulnerability of the way that the figure ground come out so they’re always sort of dissolving at various times where you cannot pull one of those forms out and put it someplace else, it’s totally in the context of the work.

“ I was in Italy in 2004 and I built it day by day around tracking down specific art works and I’m very excited, I’m heading to the Czech Republic…there is Titians the Flaying of Marcellus which is one of the most amazing paintings, I love that painting and I’m going to see it!”  
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 “These huge 3 story high sisal environment installations that were immersive and tactile and just art made that way- it was some of the most new and radical art I’ve ever seen.”
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  “ You know, I saw a gentleman walking down this street here and he was just out for a walk and he looked to be about 5’6” and he had this walking stick with him that was about 6 ‘ and it was so beautiful and I knew it was just an ordinary piece of wood that he had just nurtured, carved and he was just out for a walk and I just had to tell him how inspiring that piece of wood was and I asked him if he knew about African carving and walking sticks- he knew a little bit about it but it was just a beautiful piece.”
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 “was just seeing more art.  I was in good shape in terms of being in an urban setting but just seeing more art would have helped a lot and ultimately as I got further along, that’s the thing that really kicks me, is going to see art that I love and having heroes and so the idea of just having more galleries around, being able to see more art that I can believe in, you know, and I’ve become, as an educator I’m really open minded about a wide variety of artistic practice but as an artist I’m very selective about what I’m going to fall in love with.”
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 “Yeah, I’m always on that hunt for art work that really kind of knocks me out!...Renate Blatis

 ( ?)She’s got a kind of Eastern European type of style, that’s her background, so almost fantasy creatures, almost like looking at Bosch where you know little kids are riding a hedge hog or sort of fairy tale images but her technique is really fantastic.  Robert Frank, photography, a lot of his work has to do with real intimacy, about his personal life, it’s kind of raw, but it’s real intimate.  “
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 “When I go to (city) I often go to the art museum and normally I go for about 2 hours...I remember going up (street) to go there and I looked to the right and saw this old building that was in need of being repainted but when I looked at the side of the building I saw that much of the paint had peeled away and instead of going to the museum I spent most of my two hours at that building- I remember photographing it because the way the paint had been peeling it was just beautiful composition and markings and juxtaposition and translucence of color so when I got back they asked if I enjoyed the museum- well I said I didn’t go but I enjoyed the paintings!”
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 “Oh I would have liked to have seen a LOT more art!  I wish I would have been exposed to a lot more art or any art for that matter.  Maybe that just wasn’t possible because of geographical location…so if I look back just my lack of exposure made me, I was so starved to see any kind of art when I got to college I really didn’t have any idea of what art appealed to me- all art as good art at that point.”
 So the danger for art teachers is to show a limited range of art to students because you may not expose them to the right image that they will connect to in profound ways.  Show the art that fascinates you in any way and even some that doesn’t interest you at all.
Exposure to Art Part II: 

Although museum field trips are great they are not always possible.  Providing books, posters and internet access can provide ways to add more art to lessons but it might also be interesting to try to create CD’s  or video for students to explore based on universal themes, new contemporary gallery shows or cultural art and how it is used in context. Power Point presentations used as background or as introductions or reflection in lessons can show a depth or breadth of art on any certain subject and can include visual culture, book illustration, local art, world art and any other imagery that provokes discussion and a good look at art of any kind. But CD’s and power points are momentary.  One thing that so impressed me in the interviews was the school that had posters and real art throughout the hallway and the principal would announce changes or acquisitions on the loudspeaker so students would know to stop by and give it a look.  Art all over the halls-great idea
Alive in the World:  this section needs to explain this pool of experiences we draw from as artists- we have to connect to our students life plots, their experiences so to enrich their visual art and show them that this is a possibilitiy.  There are too many lessons where we are just learning skills and not enough opportunity to put the self in.  T”his section has to show the wonder of each individual putting their life into their work, connect also to other artists who are well known and possibly even to cultural art- how it all connects to beliefs etc.  This is the vital part left out of the paper and it needs to go in.
Living each day we experience so much that influences and changes us.  This life that includes our own personal experiences, , thoughts, feelings, family, friends, all the ups and all the downs, where we live, where we travel- every little piece of our days- it all contributes to our art.  It can be as simple as seeing beauty in the landscape or the eventual visual expression can be so complex we would need a whole book to explain where that one image actually came from.  There have been studies on maturation in art- where your art becomes richer as you get older which makes sense because what you choose to express visually comes from all that is your life experience.  Whether you approach your visual expression through emotion, intellect or formal qualities the content comes from your own personality and being alive in the world. 
Playing the game:
     Creativity is a process involving jumps and leaps. Learning does not follow a straight line. The research analysis was a creative process. I also found this idea relevant and revealing in the stories of the artists.  Certain phrases and common occurrences and beliefs wove in and out of their stories and came close to comprising a poem or a game that was descriptive of personality and purpose.  Their lives exemplified the ways that one thing can lead to another if you are receptive to the creative process, open to truly using your eyes to see and being “alive in the world”   Although I originally sketched out a circular chart I, at one point equated it more to a game played in childhood called Chutes and ladders where with the role of the wheel you might have to climb up or slide back down on the pathway to the finish.
      But in order to get into the game you have to have a reason to play.  What triggers the beginning of creative expression for each creative person?  This, as stated before, is the unknown quantity in what makes an “artist”. But there are ways the teacher can provide opportunity and inspiration for students to make their own choice to jump in the game whether they just play for awhile or play for a life time.  For the student the trigger may be the assignment where the individual might be able to find within it the way in which they can bring their own interests and skills into the game.  If we embrace pedagogy of promoting the development of ideas the assignment should be open to individual response and choice. As an example of an open and engaging lesson a teacher near Tel Aviv planned a unit about the presentation of war in photography.  She chose this topic because she felt that she could not ignore the violent conflict and the circle of hatred it created and she wanted to emphasize that art has a role in doubting and questioning myths, norms and reality in general.  In the first lesson, photographs from world conflict away from Israel were used to illustrate the ways events and people are photographed so as to influence viewers’ interpretation.  In the next lesson the students made photographs to express their attitude towards heroes and victims of war.  In the class, which was set up as a photography studio, the students worked in groups creating staged photographs of themselves as heroes and victims.  Then an unplanned dynamic occurred where the students began to explore ways in which they could influence the viewer rather than just depict their own viewpoint.  Their work transformed from a more naïve understanding to one that explored how images express and influence political beliefs and values. (Cohen-Evron, 2005)  A recent lesson of mine attempted to create a way for 3rd grade students to explore their own interests in a study of Mythical Creatures.  The first part of the lesson was to ask students to draw on a paper anything they wanted from the following list:  Good Dreams and Bad Dreams, What lives in the dark and what lives in the light, or Draw the Good guys and the bad guys.  After sketching we watched a power point on mythical creatures and discussed their origin relating to fears, hopes, good, and evil.  I also highlighted many artists who create fantasy or science fiction images in painting, games and current movies.  After this discussion many possible choices in visuals including animals of all kinds were provided and the students explored creating their own mythical creature(s). Since I have a computer and printer in my room some students were able to request certain animals or imagery to add to their exploration.  The pedagogy can lead to curriculum. 

    But in addition to providing avenues and opportunity for self expression it may also be valuable to teach about the process so that there is an awareness of it.  So first, what makes the artist get in the game?  Many artists speak of their inspirational thoughts or “triggers” to begin.  All of them are valid and all of them are true.  They can be heard in the artist statements and seen often in the resulting art even if it is not fully understood in the same way that it was created.  So what can be our way in?  Spin the wheel- join the game!
	Media
	The natural world
	The Figure
	Friendship
	Music
	Poetry

	Technique
	Emotion
	Politics
	Issues/Causes
	History
	Literature

	objects
	Journal/diary
	Imagination
	Dreams
	Culture
	News

	Significant
Life events
	Micro/macro
Close/far
	science
	Family
	Visual culture
	comedy

	Everyday life
	Animals
	Environment
	     WHAT IS
	TRUE FOR
	YOU?


What was the work of participant artists about as part of their reason to play?
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  Poetry:  We Wear the Mask by Paul Lawrence Dunbar, ethnic heritage, community, humanity
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 Issues of loss and mourning.  Connections, structure, architecture animation of inanimate objects…
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Temporary versus timeless and what holds value over time.
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 Friends, relationships, intimacy, the figure
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 Figure Ground, Space, depth, journey of life, saying good bye to a place, landscape, nature, vulnerability, falling apart…

[image: image44.png]


Dreams, loss, family, relationships, technique, opportunity to work with puppetry…
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 Dreams, nature, architecture, loss, relationships, …
As I continued to explore commonalities and meaning in the transcripts there were many words that illustrated the life of each artist so well.  Through constant comparative analysis of the interviews connected to theory I come to an ever expanding picture of the process of creative thinking as it applies to forming personal ideas in visual art.  One experience influences another and one encounter leads to another and one idea leads to a further questions and then along comes a life event that adds even more or creates a block to the process.   Life is a circular path or minimally curves back upon itself. No creative encounter is quite like the other but might have some of the same parts along the way.  So for one singular experience chutes and ladders might do for illustration but in terms of possibilities that may occur for any one person it can be more like a game of Chinese Checkers where the marble can move from it’s spot forward, backwards or in any diagonal direction.   Once begun there are very real experiences that occur for those involved in creative pursuit and each  and in analysis of these interviews I began to formulate commonalities into a list. Looking at the narrative descriptions given about certain art work and it’s creation you can see the labeled steps taken by the artists in individual stories of creation. 
· …  Drawing is really important even documenting things that have been done, structures, possible structures to be built.  ( 1, 7,8) There’s a project I’m working on- it’s really difficult and I’m having a hard time ( 6) …..I think it’s rewarding to figure out the different combinations of materials and projections and sound, kind of like whole environments (2)  and thinking of something that you’ve never thought before or something you didn’t think would work but it is working ( 1,2, 6)…… it’s kind of something that I’ve been thinking about for a long time…(3)…..it was kind of an opportunity that presented itself …(4)  …on the other hand it can be kind of frustrating because you’re , it’s kind of controlling the way the work goes, ( 6) It is kind of the story of my family in Hawaii but it’s also the experience that M. and I have had over the past ten years together…(10-12)….the puppets are made of wood and they’re kind of animal forms and then there are things you wouldn’t traditionally call puppets…we have speakers that play a song they’re making...and they are moving…so it’s like a kinetic sculpture and we’re also going to be working with light and projection on different surfaces…(7, 8, 10
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  …there was one watercolor painter …that I admired and I thought his work was very good and I tried to work towards developing my skills (1, 8)…I saw it as a personal challenge (1.)…I have some ideas floating around in my head about that, ( 1,3,7)  Dreams…they just happen…( 4)  When I can remember my dreams they can be a source of inspiration  (11)…I honestly don’t deviate from it when I translate them artistically. I try to stay as true to my vision as I can remember. I like the simplicity and honesty of it.(10)…There were those two small pieces, it was completely random (4)…there were these two suitcases full of junk to sift through and I came across this poem that says we must be willing to get rid of the life we planned so as to have the life that is waiting for us….my life at that point wasn’t stimulating and I really didn’t feel like I was living up to any sort of potential that I once had or that I was using the skills  (11)  …..but I am now in a situation where I have someone who supports me (9) the theme of a show (4)  was restoring connections to nature and I was thinking of how I could incorporate nature and restoring connections to me, not just to nature but also meant connecting myself to art and working again, (1, 6, 7), how can I use collage (8) …played with photographs of myself digitally ( 7,8) and found you could create an image that looked like tree bark, the photographs taken reminded me of tree branches so it was a matter of coming up with a way to put all those things together. (1, 12)

	1. Hard Work- Focus: They do call it art WORK.  

2. Bliss and Joy: Something from nothing- I did this! In the zone!   

3. Time:  Time to work without pressure or pressure to produce the work.  Time to think, time to walk away, time to set up, work or clean up. 

4. Opportunity/ chance- Stuff happens! HMMM? Now what?

5. Exposure- You have to know there’s an NBA to dream of being a player. Art, Art and more art!  Look at it, talk about it.  Be a part of the conversation.

6. Roadblocks or bumps in the road: How to climb over the wall, work through the problems or fail to go forward.  How the roadblocks can create better results or lead to new directions.  

7. Research, Study, “Drawing” The plan man! What do I need to know?

8. Skills, Technique, Materials- All the how to and the with what! 

9. Support and Feedback: That’s what friends are for.  Family Support, critique, sales, grades, opinion

10. Choice:  Should we, could we? Which way to go?  , choosing subject, media, form etc.

11. Life Experiences:  This can be a trigger but can also influence the game and the next move.  What’s happening in the world?  To you personally?  Emotions, events, …

        12. Interests:   Music, dreams, poetry, travel, nature, friends, pretty much anything goes here.


	“ and the damn things gotta kind of go around and the drawings have gotta like live and live and live until I find this phrase, this thing that’s inspiring me!

So I ride the thing out and…some of my most blissful moments are

rainy days, good coffee and a painting that’s just starting to gel...So on those final days that’s really when I really see it. It’s just like you’re a little kid and you say, you know, I made this! 

“You know when I’m composing and doing this work I’m bringing everything I know about, not only myself but I way I think through the way I feel. For me it’s just the most perfect combination where it’s clicking on all cylinders. When I go in first thing in the morning, put on my glasses and look at it again- if I start the morning out as absolutely excited and impressed with what I’ve done the night before it’s a frickin great way to start the day.”
I would want “time to concentrate on a single body of work.”  “More time! More time drawing. I guess my memory now is that it went so quickly.” 

There were those two small pieces, it was completely random
“ I grew up in…. and it was very common to be involved with music, art, dance or drama- it was all around…and so we had a concentration of a lot of energy and talent and abilities that was continually nurtured in the home, in the community, in the church and in the community center.”

“Let’s say you’re in the studio in the afternoon and there is this, you can’t move any further, something’s happening and you don’t know where to take it.” 

“But I’m like this guy who’s in the studio, you know, dumbfounded half the time trying to figure out how to move forward, and that just seems the route I’ve chosen and you know, I’m ok with it.”

“ I think art is a field of research...and for me it’s trying to go a little farther every single time…I’m always mindful of is that fact that I’m in a space where what I’m doing should be taken seriously…I regard it as deadly serious.” 
“and even though the next set of questions sort of comes from that previous body of work it also requires new research…a lot of the ideas interface with ideas about distributative network and lightweight mesh systems that is very much of interest to contemporary architects so new research is really reading about and talking with architects about their interests in what are actually textile structures at this point in time..”
What was lacking? “Probably nothing more than just more technical instruction.  I think having a certain degree of eye hand coordination sometimes teachers tend to, “you’re ok I’ll go help somebody else who is weaker...’
“My greatest fan was my mom…her undying enthusiasm for anything we created.” 

“I got nothing but reinforcement!  At school from the teachers...classroom teachers, not just art teachers. People look at what you do and say OOOHH ! That’s GOOD!  You’re an artist! 
“With pencil on paper like I’m doing it’s incredibly precise so I might stand her for an hour before I know exactly where I’m going to place this head on the paper.”
“He was one of my favorite artists because of how he lived his life- this was a man who was living in a burned out building with no roof and he sustained himself by selling canned vegetables or little wildflowers but I had to know him over the time and thought he was one of the most real people I’d ever met and brilliant!.”

“and there were these very strange animals in the DREAM, I have never seen animals like this before- there was this giant prehistoric moose and there was an octopus that had very straight legs and then there was a dinosaur poking his head into the window and they were all very strange and disorienting.”


Ultimately art begins with the individual and ends with that individual being clearly expressed by and in the work.  We put ourselves into the work before it begins, while we are making it and as we stand in front of the finished product. The viewer, the audience, responds to it because art reflects basic human concerns and they can connect and relate to that.  Discussing all of this with students during a recent assignment it made sense to them! They could see themselves in the steps or choices presented as they pursued taking 6-8 square prints they had made previously and found ways to use them in a collage. How do creative teachers use this process? The teacher starts with the problem of creating a meaningful lesson for 5th grade and jumps on to photography (8) as a way to engage their attention. (12)  Research (7) into contemporary art on the internet provides examples and inspiration to both teacher and student (5).  Hard work (1, ) and thinking about meaning results in sending home notes asking each student to bring in items they like that are inspired by nature ( a universal theme in art) to set up in a still life (8,12,).  .  A problem arises with the printer that was unforeseen (6).  The process leads the teacher to make a connection to past experience in hand tinting photography (11) which leads to experimentation with colored pencils on black and white prints (8).  Feedback from the students as they work (1) is positive and keeps the momentum going (9). The students are thrilled with their results and so is the teacher! (2)  Each part of the process could provide illumination and validation for our students if we are aware of the need to point them out.  If students are aware that their own life experiences can contribute to their art and that the teacher believes that art comes from the unique minds and hearts of each individual then perhaps they will begin to choose creative expression through their own love of music or color or whatever.  The purpose of the game is to reach the end but in this game the ending is just another beginning!  

    Fascinating possibilities for application to curriculum and pedagogy emerged with each interview and by both the unique thoughts and the common ground spoken of by the group, many possibilities were illuminated for the teacher.  When all was said and done I transcribed over 10 hours of interviews and I still have many discoveries ahead.  I would like to at least speak of one. 

Collage:  Three of the artists worked in collage and spoke of the way you can “play’ with the materials (even if it is serious play) because there is an easy way of manipulating the images and colors to make it almost like a sketch or drawing and also because the materials are not valuable or scarce.  The abundance of them and the serendipity of what you will find provide individual exploration for artists of any age.

Provide papers, magazines, newspapers and various scissors and other materials for students to use when they have free time or when they just need to explore an idea.    
Conclusion:
This study will personally influence change in pedagogy, process, and curriculum and for my own artistic life as I take on and absorb what I have learned from the 8 voices.  I have done more than answer my questions.  I have found more. 
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” What IS an idea?  What if you go into the situation totally open for what may happen and what happens en route becomes what the work is?  And I guess it could be talked about later as having an idea but sometimes I’m not so sure there IS an idea!  It just might be present as a thing.  It might just be physical evidence of time spend in an act of intense devotion.”

I’m in the game! 

Message of Hope:
     This research and my studies in art education at Miami University have reinforced the importance of staying involved in the art dialog.  This can be a part of your art room and a part of your life.  In speaking with others about art there is affirmation, validation and inspiration.  We affirm that being involved in art is not some crazy misguided career choice but fulfilling and engaging.  I have this feeling that as art teachers, because we are often the one art teacher in a building and that can be somewhat isolating, that being with other artists has even more excitement and purpose for us and as was probably one of the reasons I so truly enjoyed talking with these 7 people.
     This has been a journey of validation and exploration.   Many of the artists spoke of how art ultimately must reflect who you are- you are in the center of your own creations.
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  “You want to see something that you’re not seeing.  It ends with seeing it and it starts with a lot of blindness.” 
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” One of the things that’s effected me now is the fact that this whole idea of a work of art resembling a window or representing you…the teacher that dominated me the most, he really convinced a lot of us that all you’re looking at is the paint.  Why lie with it?  Tell the truth with it!”

Be yourself! This is counsel for all of the parts of who we are in art education.  We are artists, we are teachers and we are often students and the job is to teach students but perhaps remember to also let them teach us!   In whatever way visual artists begin it must begin for a personal reason- it is no longer an assignment but a purpose- something you feel you truly have to do.  It becomes a part of who you are.  As I try to be attuned to my own Life plots and be alive in the world and it can’t help but improve my days as a person, artist and teacher.  The words fueled ambition to explore my skills and ideas and to actively seek out an art “community” that will further the dialog spoken of by the participants. Why haven’t I been going to local art shows and taking the time to go further a field to do “research”? I think I’ll make it a part of my days.  In addition I was inspired to continually be a student, open to new thoughts, new skills and a challenge to incorporate all that I see and hear into my life as a teacher and artist.
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     “it’s just a joy to have the opportunity and I feel grateful that I’ve been involved in art!  It did not have to happen.  And I often sometimes think, I wonder what a miserable person I would have been had I not found art to be so grounding and satisfying…. I’m amazed all the time by the good things that come into my life because of art.  Who I’ve seen, who I‘ve met, how I feel about being alive as a result of art…. It’s just unbelievable.”  
Yes it is!
Cast of Characters:
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         Born in 1937 he is a retired art educator, gallery and studio operator and describes himself as an artist educator and a humanist.  BA in art education from DePauw University and a Masters degree from Miami University with additional graduate work in ceramics from Indiana State.  “  One of the things that gives me the greatest reinforcement is the interconnectedness of all the arts : that art, music, dance, drama, creative writing are all speaking of life experiences.  He is a multi media artist often working with photography, ceramics, drawing, painting and sculpture depending on the idea he wants to express. 
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   Born in 1949 in a Midwest city and now lives in a bigger mid west city describes herself as an artist, professor of art, step mother and wife. One facet of her art work is described in her words:    “but my core, the core that has never let me down in terms of expanding so fruitfully into other areas and terrains is this core of textiles.”  She has shown her work nationally and internationally. She received her BFA from Cranbrook Academy ofA rt and a MFA from California College of the Arts.  
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Born in 1952 in a large Midwest city and presently living in a small river town fairly close to that city he describes himself as a devoted artist, a maker of things.  What defines me as a human being is not just one thing or the other but it’s more about a tending to a goal that is very elusive and that is trying to be perhaps more deeply connected to nature and responding to that through visual art.  He has been a self employed artist since 1983.He received his undergraduate degree from Roosevelt University and a MFA from Northern Illinois University. 
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    Born in 1956 in a small North Midwest town,  he now lives downtown in a large mid west city.  He is a conservator of frames at a metropolitan art museum and an artist.  He attended Michigan State University, Kendall School of Design and the Center for Creative Studies achieving a fine arts degree in painting.  “ I think of myself as artistic but not just in terms of the ability to make or produce images but pretty much the way I feel about myself and the way I experience and go through life.  He is a representational artist with a strong interest in the nude figure.  His wife speaks of him as a collector of friends and this influences his work in many ways.  
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   Born in 1958 in the Eastern U.S he moved to a Midwest city when he was 8 and now lives in a small mid west town.  He is an artist and professor of art who received his BFA from the University of Cincinnati in painting and an MFA from Cornell University in 1991.  He describes himself as an intellectual and a creative person who has made a choice to do creative work.  He is interested in theory and philosophy and his complex painting explores ideas inherent in such things as figure/ground, depth and movement, tactile and visual.
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 Born in 1968 in a Midwest City and presently living in another, she is an elementary art teacher and artist.  Her current art is in the areas of collage and bookmaking.  Influences include dreams,architecure and nature and exploring emotions and changes through her imagery.  BA in Art Education from Bowling Green and a BFA in art education from the University of Cincinnati.  
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Born in 1974 she defines herself by how she is with other people, “How I treat others, How loving or compassionate I am.  Her present work is in video art , puppetry and drama.  She has a BA with a concentration in studio art from Columbia Teachers College, an MFA in art education and a MFA from the Art Institute of Chicago and presently lives in a large eastern US city. 
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Born in 1954 he is an additional voice to this discussion and provided additional insight and served as part of a forum to test the “truths” discovered by other formal interviews.  He volunteered his services as a apart of this study later on in the process.  Although he has been a teacher at a university he is now a self employed artist.  He received a BFA in painting from Cleveland Institute of Art and a MFA in painting from Kent State University.  He currently lives in a Midwest university town.
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  To:  

You have been invited to participate in a study entitled   Beyond Pretty:  An Ethnographic Study of the Construction and Development of Personal Meaning in art created by Adult Contemporary Artists, and the Applicability of This Knowledge in Creating  Meaningful art curriculum  for Students K-12.

My purpose in talking with you is to explore the ways in which contemporary artists such as yourself, who have developed a vision beyond representation find or form ideas for their work. My intent is to see if answers to these questions will help me form more meaningful curriculum for my students connecting to their interests, beliefs and experiences. What I am interested in finding are ways and methods that may parallel what adult artists do.  I’m also trying to determine in this study whether it is possible for art teachers to facilitate this process or if it is a singular task of the artist to find their own way.  

This research is being conducted by Sara W. Green for my graduate class Art 604:  Research in Art Education, Miami University, Oxford, Ohio, 2007.

Please note that any information that is obtained in connection with this study and that can be identified with you will remain confidential and will not be disclosed without your permission.  Your name and identity will be kept anonymous.  You are free to discontinue participation in the study at any time.  If you have any questions at any time now or in the future feel free to contact me:

Sara W. Green

130 Beverly Place

Dayton, Ohio 45419

937 293 7751

Consent Form:  

I, _____________________________________ have read the above explanation of the study and give my permission to be a participant in the study by Sara W. Green for her graduate course Art 604: Research in Art Education.  I understand that I am giving permission for any insights I may provide in this discussion to be used in the final research paper and presentations or publication for professional arts education organizations that may follow, with the understanding that my identity will remain anonymous.  I understand that I may discontinue participation in the study at any time and am under no obligation to answer the interview questions.

___ I would like the final research paper to be sent to me at the following address:

__________________________________________________________________

Signature_____________________________________________Date_______________

Scripted Interview

Demographic Information:

Name

Date of birth

Employment/ profession

Schools attended

Degrees tendered

Where you live

YOUTH: Life influence and experience relating to development of personal artistic vision:

1. What defines you as a person?  How would you describe yourself?

2. As you remember your youth and childhood reflect on the imagery and objects you created artistically. (Assignments, free time activity- craft or hobby, trivial or meaningful.)  

3. Did you have early recognition of artistic talent?   If so, who were your “fans” and what skills did they admire or recognize?

4. In recalling people of influence (heroes, teachers or supporters) who helped you in your journey as an artist, who were these people who inspired or guided you and in what ways did they help you?  
5. The following are ways we are shaped as people by the ways we are brought up. Reflect on these things and identify ways they might have influenced you as an artist. 

a. family structure

b. traditions- not necessarily the traditions of our culture but the traditions of your family- things you did as a family which could include vacations, games, discussions, gatherings, etc.

c. economics

d. racial or cultural identity

e. friendships

f. the place or places where you lived – neighborhoods, geographical area etc.

g. enrichments, deprivations

6. What art work do you remember seeing as a youth?  Where did you see it?
7. As you remember some of your early imagery and art work (childhood through college) what ideas were inherent in the work?  What were they “about”?  What art did you create?
8. What was lacking or what do you wish had been there for you as a young developing artist? 
Experience and Knowledge as it relates to Inspiration, and an Approach to Art making:  

9. Many artists speak of the things that shape their ideas.  Our life experiences often inform or inspire our art. Many of these form a thread or commonality of structure in artwork throughout our lives. Do you identify any of the following as highly influential in your art?

a. Politics or Issues 

b. Significant life experiences 

c. Personal beliefs, religion or spirituality

d. Connection to cultural identity or group 

e. Other !- Media, music, poetry, literature, philosophy,  dreams, imagination …

10. In what you choose to pursue or express in your art, how are the following approaches applicable to it. 

· Emotional:   Expressing a feeling,  introspective, intuitive approach
· Intellectual: involving much thinking, ideas, research. 

· Perceptual:  visual, interpreting what you see in some way.

11. What art have you seen in your adult life that you consider to be inspirational, memorable, noteworthy or awe inspiring? Describe the work in short narratives.

12.  Do you have any thoughts to add on the process of inspiration- how, why or when ideas come to you?  What has to happen before you can “begin”? What have been” triggers” to your ideas?

13.Once you have begun the work, what are ways that you approach the development of the ideas and imagery in your art  work?  These may include components of the following:

a. Research

b. Observation

c. Reflection

d. Conversation

e. Sketching or working with media

f. Other

14.  What is the relationship between media and idea in your art?  

15. Describe and reflect on art work you have done that has particular significance and personal meaning for you.  

16. Describe one piece of art that you are currently or have recently done in terms of the journey or steps you have walked to this current exploration?  Tell the “life story” of the work.  How was it “born”?

17. Is there anything else you would like to say about how you discover personal purpose in making your art and the forming of ideas that might be relevant to this discussion?  

18. On this subject, what advice would you give to an art student?

19. What advice would you give to an art teacher?  How can we help and guide our students?

Dear                                                    ,

I am an art teacher/artist doing research for my masters in art education at Miami University in Oxford, Ohio.  I am contacting you to see if you might be interested in being a part of my research on the subject of forming ideas. My hope is that through this research I will find ways to add more meaning to the art lessons for students and provide a better understanding of what it takes to develop deep and personal ideas for art. I want to provide opportunities for them to delve into the emotions, opinions and beliefs that they have and use them in their art work

I hope you will look over the following purpose and questions and consider being a part of this project in some way.  If it is not possible for you to participate fully by answering all questions or by talking with me via a phone interview which is the preferred choice due to the requirements of my class , perhaps you would be so kind as to answer the questions you feel are most relevant to the formation of ideas in your art. This can be done right on the questionnaire by typing in your responses and sent back to me via e mail or by tape recording answers or even handwritten notes sent in the mail. You will be contributing to the education of my students and, when I have opportunities to share this information, other students as well.  I will be doing a presentation on this subject at the 2007 Ohio Art Education Association Conference in Dayton Ohio and so your thoughts could influence many teachers in developing more meaningful curriculum for their students. It is also possible that I will pursue collaboration with art education research professionals to publish the insights in professional journals.

I appreciate your time in considering this request.  I would welcome the opportunity to know more about how your talents have developed throughout your life.  All information is confidential and the attachment includes a consent form highlighting the limits in the use of the information you share with me in order to protect your privacy.

There is a timeliness issue in that I will need to gather this information soon so I can begin the writing process and be finished by April 24.  I will do whatever I can to make it convenient for you to talk with me if you consent to do so.  You can either call or email me to set up a time.  Or, as stated, feel free to write your response.

Sincerely,

Sara W. Green

I can be reached by:

Mail:  130 Beverly Place

           Dayton, Ohio  45419

E mail:  jgreen8@woh.rr.com
            School e mail is sgreen@miamisburg.k12.oh.us
Or by phone- 937 293 7751- we can set up a time for me to call you for a taped discussion if you would like to do so.
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Trigger- what will get YOU on the wheel?


Assignment, a sight, emotion, a problem to solve, …





























































































































Minimal approach



































